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Program Overview 

The	Porter-Leath	Teacher	Excellence	Program	provides	professional	development	to	teachers	to	
strengthen	their	knowledge	and	improve	classroom	practices	that	lead	to	improved	outcomes	for	
children.	The	program	supports	them	with	Instructional	Coaches	to	coach,	mentor,	and	model	for	
the	classroom	teachers,	and	also	offers	Relief	Teachers	to	provide	students	with	high-quality	
teachers	while	the	TEP	teachers	attend	professional	development	workshops.		

In	the	2018-2019	academic	year,	approximately	150	teachers	participated	in	TEP,	including	all	
Porter-Leath	pre-K,	Tier	3	Shelby	County	Schools	pre-K,	all	new	Shelby	County	Schools	pre-K,	and	
teachers	in	community	childcare	settings.		

Scope of Evaluation Report 

This	evaluation	brief	summarizes	findings	about	TEP	training	activities	along	with	outcomes	for	
teachers	and	students.	Porter-Leath	gathers	data	throughout	the	entire	school-year	about	both	
teacher	skills	and	student	outcomes.	Their	Performance	and	Quality	Improvement	(PQI)	staff	
provides	summary	information	throughout	the	year	which	staff	review	to	identify	areas	of	success	
and	areas	that	need	refinement.	This	evaluation	report	utilizes	data	summaries	from	PQI	as	well	as	
additional	analyses	from	data	available	for	teachers	and	students.	Teachers	are	evaluated	using	the	
CLASS	tool,	a	widely-used	observation	tool	shown	to	correlate	with	better	social	and	academic	
outcomes	for	students.	Students	are	assessed	using	both	iStation	and	Brigance	to	gauge	their	
proficiency	on	a	range	of	developmentally-appropriate	skills.	

The	information	utilized	for	this	report	comes	from	the	following	sources:	

• Administrative	data	files	maintained	by	staff	about	teacher	participation	in	TEP	
• Administrative	data	files	about	teacher	tiering	
• Summary	year-end	survey	data	from	teachers	
• Summary	year-end	survey	data	from	Community	Childcare	Centers	
• Individual	teacher	CLASS	scores:	Spring	2018,	Fall	2018,	and	Spring	2019	
• Overall	classroom	scores	for	iStation	and	Brigance:	Fall	2018	and	Spring	2019	
• Focus	group	with	Instructional	Coaches:	June	2019	

	

Program Activities in FY19 

There	are	two	key	components	to	the	TEP	program.	Throughout	the	school	year,	classroom	
teachers	who	were	part	of	TEP	received	one-on-one	support	from	Instructional	Coaches	and	
participated	in	four	professional	development	workshops.	Most	teachers	met	with	their	
Instructional	Coaches	between	two	and	four	times	each	month.	All	TEP	teachers	participated	in	the	
four	workshops	described	below.	During	the	time	that	the	teacher	was	attending	the	workshop,	
high-quality	Relief	Teachers	covered	their	classrooms.	

The	Teacher	Excellence	Program	uses	intentionally	designed	and	data-informed	professional	
development	to	prepare	teachers	to	engage	in	high-quality,	effective	practices,	thereby	

strengthening	the	knowledge	and	skill	sets	of	early	childhood	educators,	resulting	in	improved	
education	outcomes	for	children.	
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Professional	Development	Workshops	Offered	to	TEP	Teachers	

	

Classroom	Management/Transitions	and	Teaching	Strategies	that	Enhance	
Higher	Order	Thinking/Questioning	(Fall	2018,	13	sessions)	

A	look	at	how	social-emotional	aspects	influence	behaviors	and	practical	
ideas	for	helping	with	overall	management	in	the	classroom.		

Learning	through	Centers	and	Small	Group	Instruction	Pre	K/Head	Start	(Fall	
2018,	12	sessions)	

The	purpose	is	to	provide	Pre-	K	teachers	with	activities,	strategies,	and	
suggestions	that	will	promote	learning	when	students	are	engaged	in	center-
based	instruction.		

iStation/Data	Driven	Instruction	Pre	K	(Spring	2019,	12	sessions)	

The	purpose	is	to	ensure	that	teachers	understand	the	importance	of	
analyzing	data	and	allowing	results	to	determine	their	instruction.	

Progress	Monitoring	in	PreK	and	Head	Start	(Spring	2019,	12	sessions)	

The	purpose	is	to	provide	teachers	with	training	that	will	assist	them	to	
monitor	their	students	progress	on	benchmark	assessments	and	use	that	
data	to	group	students	for	instructional	and	intervention	purposes.	

	

In	addition	to	the	TEP	teachers	who	participated	in	the	workshops	listed	above,	over	500	other	
teachers	attended	the	workshops	as	well.	These	other	early	childhood	educators	are	primarily	from	
Community	Childcare	Centers,	Family	Day	Homes,	and	charter	schools. 

Evaluation Findings for FY19 

Evaluation	findings	are	drawn	from	an	analysis	of	all	relevant	data	sources	and	speak	to	overall	
program	outcomes.	

TEP teachers had a positive outlook on the Instructional Coaching strategies and 
thought the coaching had made an impact on their classroom practices. 
At	a	year-end	survey	conducted	in	May	2019,	teachers	reported	details	about	how	they	had	worked	
with	their	Instructional	Coaches	during	the	last	year.	Most	teachers	met	with	their	Instructional	
coaches	two	to	three	times	each	month,	and	most	of	the	meetings	lasted	about	an	hour.	Teachers	
reported	that	it	was	easy	to	reach	their	coach	as	needed.	The	content	of	most	coaching	meetings	
was	determined	by	both	the	coach	and	the	teacher,	and	most	of	the	meetings	were	working	directly	
together	in	the	classroom	with	children.	

Teachers	indicated	that	most	of	the	strategies	utilized	by	the	Instructional	Coaches	were	“very	
helpful.”	The	following	chart	shows	the	ranking	of	strategies.	
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About	half	of	the	teachers	who	were	surveyed	offered	additional	information	about	how	the	
Instructional	Coaches	had	been	helpful	for	them.	There	were	only	a	few	comments	that	were	not	
overwhelmingly	positive.	Two	comments	offer	insights	about	the	relationship	between	the	teacher	
and	Instructional	Coach:	

[The	Coach]	is	very	straightforward	when	giving	feedback,	but	backs	that	with	high	levels	of	
support	and	guidance.		She	is	a	very	positive	person,	and	I	feel	that	positivity	anytime	she	
walks	in	my	classroom.		I	have	made	gains	in	my	teaching	that	I	feel	I	could	not	have	made	

without	her.	

Before	having	an	instructional	coach,	I	had	very	little	training	in	how	to	utilize	iStation	in	my	
classroom.	I	also	did	not	understand	how	to	differentiate	it	to	meet	the	needs	of	my	students.	
My	instructional	coach	has	helped	me	to	interpret	the	reports	accessed	in	iStation	and	how	
to	use	that	information	to	set	up	individual	assignments.	She	has	spent	time	instructing	my	
parents	in	utilizing	iStation	from	home.	She	also	has	encouraged	me	to	persevere	and	I	am	

grateful	to	have	her	and	hope	to	have	her	again	in	the	future	for	further	support.	

The	biggest	challenges	reported	by	teachers	were	ongoing	classroom	management	and	child	
behavior	issues,	lack	of	support	from	Principal/manager,	and	a	range	of	issues	pertaining	to	having	
time	for	coaching	meetings	and	disruptions	by	Instructional	Coaches.	Despite	ongoing	challenges,	
about	98%	of	the	teachers	were	satisfied	with	the	coaching	they	received.	

73%

71%

69%

67%

66%

65%

65%

64%

64%

63%

61%

61%

54%

31%

Points out the positive things that you are doing

Work on setting goals or reviewing progress toward goals

Send text, phone or email encouragements or reminders in between visits

Discuss ideas and recommendations based on observations of your practice

Provides written information about your practice and what you might try next

Discuss plans for next steps for meeting goals

Discuss ideas and recommendations based on your questions or concerns

Review progress toward your goals or in improving your practice

Observe you interacting with children in your care, in person or by video

Ask you to think about your work with children, how well it is working, or how it
might improve

Model teaching practices for you in your classroom

Coach you based on what they observed that day

Show video of the practices

Has you watch another teacher in-person

Most teachers rated each Instructional Coaching strategies as "Very Helpful."
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Overall,	75%	of	the	teachers	said	that	the	Instructional	Coach	made	a	“large	impact”	on	their	
classroom	practices	and	professional	development,	and	another	22%	said	it	made	a	“moderate	
impact.”	

Instructional Coaches understand relationships are the foundation for their 
partnerships with teachers. 
The	Instructional	Coaches	ground	their	work	in	building	relationships	with	the	teachers	and	taking	
an	individualized	approach	with	their	work,	which	is	similar	to	the	approach	they	are	asking	
teachers	to	have	with	the	students.	The	coaches	talk	about	the	importance	socio-emotional	work	
and	growth	mindset	as	key	to	their	success	with	partnering	with	the	teachers	to	set	and	monitor	
goals.	

The	coaches	agree	with	the	teachers’	reports	that	the	biggest	challenge	in	the	classroom	is	behavior	
problems.	The	main	issues	the	coaches	saw	were	students	with	learning	disabilities	acting	out;	
teachers	not	equipped	with	understanding	ACEs;	and,	parents	who	did	not	want	their	children	
assessed	and	labelled.	Coaches	have	discussed	wanting	to	find	ways	to	increase	parental	awareness	
about	the	social,	emotional,	and	academic	influence	they	have	on	their	children,	particularly	with	
parents	of	children	with	disabilities	or	deficits.	The	coaches	would	like	to	have	more	time	with	the	
teachers	overall.	

Systematic observations of teachers in their classroom show improvements in all 
three key domains: emotional support, classroom organization, and instructional 
support. 
All	teachers	are	observed	using	the	CLASS	observation	tool,	completed	by	trained	observers	who	
score	a	number	of	items	that	are	summarized	in	three	categories:	emotional	support,	classroom	
organization,	and	instructional	support.	Scores	range	from	one	(lowest)	to	seven	(highest).		(The	
data	used	to	calculate	the	numbers	shown	in	the	charts	below	represent	63	teachers	in	HeadStart	
classrooms.	These	63	teachers	were	in	classrooms	that	had	data	for	both	Fall	2018	and	Spring	2019	
for	both	teacher	CLASS	scores	and	student	assessments.)	

There	were	overall	improvements	across	all	three	categories	for	the	CLASS	assessment.	The	largest	
gains	were	in	the	area	of	instructional	support,	increasing	from	an	average	of	3.5	to	3.8.	The	
smallest	gains	were	in	the	area	of	emotional	support,	although	that	domain	started	at	an	already	
very	high	level	of	6.1	and	increased	to	6.2.		

Eighty-six	percent	of	the	teachers	showed	improvement	in	at	least	one	domain.	

	

6.1

5.6

3.5

6.2

5.7

3.8

Emotional Support

Classroom Organization

Instructional Support

CLASS teacher observation scores all showed improvements.
Fall 2018
Spring 2019
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Analysis	from	the	internal	PQI	team	indicate	that	the	Community	Childcare	Centers	have	slightly	
lower	CLASS	scores	than	those	in	the	HeadStart	classrooms,	but	the	increases	were	slightly	larger.		

Student scores show significant improvements in all measures. 
Students	complete	two	assessments	during	the	school	year:	iStation	and	Brigance.	(The	data	used	to	
calculate	the	numbers	shown	in	the	charts	below	represent	63	classrooms.	These	63	classrooms	had	
data	for	both	Fall	2018	and	Spring	2019	for	both	student	assessments	and	teacher	CLASS	scores.)	

iStation	is	used	to	assess	pre-literacy	skills	for	pre-K	students.	The	TEP	goal	for	iStation	
assessments	was	to	have	80%	of	the	classroom	proficient	in	pre-literacy	skills.	The	share	of	
students	meeting	proficiency	for	reading	increased	significantly,	from	56%	on	level	for	the	
beginning	of	the	school	year	to	84%	proficient	for	their	grade	level	at	the	end	of	the	school	year.	For	
the	2015-2016	school	year,	the	scores	had	increased	from	54%	at	the	beginning	of	the	school	year	
to	only	74%	at	year	end.	During	the	2018-2019	school	year	with	TEP,	iStation	improvements	
surpassed	the	goal	of	80%	and	the	improvements	were	significantly	larger	than	in	the	2015-2016	
school	year	(increasing	to	84%	compared	to	74%	earlier).	

There	were	significant	improvements	across	all	three	sub	scores.	The	outcomes	for	the	listening	
comprehension	and	vocabulary	sub	scores	met	the	goal	of	80%	of	the	students	in	the	top	Tier	for	
scores.	The	share	of	students	proficient	in	letter	knowledge	improved	significantly	from	52%	to	
71%	but	did	not	meet	the	TEP	goal	of	80%.	

	
The	Brigance	assessment	provides	details	about	a	child’s	mastery	of	developmental	and	academic	
skills.	The	TEP	goal	is	to	have	70%	of	the	students	at	proficiency	at	the	end	of	the	academic	year,	
and	that	goal	was	exceeded	with	77%	meeting	proficiency.	While	only	47%	of	the	students	were	
proficient	at	the	beginning	of	the	school	year,	while	77%	were	proficient	for	the	end	of	year	
expected	levels.	The	increases	in	proficiency	were	slightly	higher	in	2018-2019	than	in	previous	
years	prior	to	TEP.	

The	goal	was	met	on	5	of	the	seven	Brigance	sub	scores:	gross	motor,	fine	motor,	language	
development,	self-help,	and	socio	emotional.	The	two	sub	scores	that	did	not	meet	the	goal	were	
only	a	few	points	short	(cognitive	literacy	at	67%	and	cognitive	math	at	69%).	

56%

61%

52%

63%

84%

89%

71%

85%

Overall Reading

Listening comprehension

Letter knowledge

Vocabulary

TEP exceeded the goal of  80% proficiency for reading skills.

Fall 2018
Spring 2019

Goal = 80%
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Summary for FY19 
The	Porter-Leath	Teacher	Excellence	Program	provides	professional	development	to	teachers	to	
strengthen	their	knowledge	and	improve	classroom	practices	that	lead	to	improved	outcomes	for	
children.	In	classrooms	where	teachers	participated	in	the	TEP	program,	the	goals	were	exceeded	
for	the	share	of	students	proficient	for	both	reading	skills	and	Kindergarten	readiness	and	increases	
were	slightly	larger	than	in	prior	years	without	TEP	coaching	and	training.	The	teachers	
overwhelmingly	thought	the	coaching	had	made	an	impact	on	their	classroom	practices,	a	
sentiment	supported	by	the	CLASS	data	which	revealed	increases	in	all	three	domains:	emotional	
support,	classroom	organization,	and	instructional	support.	

During	this	pilot	year	of	the	program,	the	overall	program	goals	have	been	met	with	evidence	for	
both	improved	teacher	classroom	practices	and	significant	gains	in	proficiency	for	students.	

47%

43%

42%

53%

30%

34%

47%

60%

77%

78%
76%

80%
67%

69%
74%

85%

Brigance Overall

Gross Motor
Fine Motor

Language Development
Cognitive Literacy

Cognitive Math
Self Help

Socio Emotional

TEP exceeded the goal of 70% proficiency for Kindergarten readiness.

Fall 2018
Spring 2019

Goal = 70%



 

 

	

	

	

	

	

	

	

	

	

For	more	information	about	the	Teacher	Excellence	Program	at	Porter-Leath,	contact:	

	

Kelley	Nichols,	Ed.D.,	IMH-E®	

Vice	President	of	Teacher	Excellence	

628	Alice	Avenue	

Memphis,	TN	38106	

p:	901-505-0230	x	2703	

	


